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A.   INTRODUCTION 
Who or what is Robin? 

ROBIN (as the heroic character) is giving a hand (depicted in the project logo) to children that 

are affected by migration and find themselves lost in the country of destination (or return), in a 

different educational system, thus experiencing difficulties of social exclusion. Providing quality and 

appropriate educational services to these children can prevent them from being exposed to abuse, 

exploitation and trafficking. 

Robin is a transnational project carried out in 5 countries: Romania, Bulgaria, Austria, Italy and 

Spain which started in November 2015 and finishes in October 2017. ROBIN is the acronym of the 

ǇǊƻƧŜŎǘΩǎ ǘƛǘƭŜΥ Reinforcing cOmpetences to Build Inclusion through a New learning methodology. 

To ensure that children on the move complete their education, ROBIN aims to equip teaching 

staff of second chance (SC) education programmes with tools that extend their capabilities to provide 

specific support by developing an inclusive learning methodology. ROBIN stimulates the exchange of 

best practices between European educators and develops integrated training methods that focus on 

learning, coaching and support by means of psychosocial activities. 

By means of this project, educators will be able to provide educational space within the current 

SC framework, where children affected by migration can discover and develop their interests and (re) 

build their life skills, thus lowering the level of early school dropout and preventing children affected 

by migration to be (at risk) of exclusion.  

This project is carried out transnationally as the phenomenon of children on the move is widely 

spread at EU level with lots of similarities regarding their early school leaving and need for enrolment 

in second chance programmes. The consortium is built in order to come with a common approach and 

to exchange practices, expertize to develop the new learning methodology that can afterwards be 

easily transferred to other EU countries. 

Partners have longstanding expertize in the field of social inclusion of disadvantaged groups 

bringing together two foundations with expertise in child protection, two NGOs specialized in 

education and one adult education centre. From a geographical point of view Mediterranean Europe 

(Spain and Italy), Central Europe (Austria) and Eastern Europe (Romania and Bulgaria) are represented 

in the project consortium giving it a full coverage of different context within the EU. In the migration 

context: Romania and Bulgaria are predominantly countries of origin; Italy and Spain as countries of 

destination, and Austria as a transit country. 
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Context 
Why a new methodology? 

As a result of the refugee/migrant crisis/ economical relocation, each of the partners in their 

countries are confronted with a higher number of children affected by migration and an increased 

need for inclusive learning methodologies in both regular schools and SC programs. 

Second chance programmes have been developed as a mean to reintegrate children and 

youngsters of any age in the school for the purpose of obtaining minimum qualifications as they are 

under-qualified early-school leavers who do not have access to employment and lack basic social skills 

to be adequately integrated into society, making them more vulnerable and exposed to abuse, 

exploitation and trafficking. These programmes can be found along European countries, but their 

structure and format differ from one country to another. 

The main aim of the project is to develop an innovative learning methodology that will 

ǊŜƛƴŦƻǊŎŜ ŜŘǳŎŀǘƻǊǎΩ ǇŜǊǎƻƴŀƭ ŀƴŘ ǎƻŎƛŀƭ ŎŀǇŀŎƛǘƛŜǎ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜ ǎǳŎŎŜǎǎŦǳƭ ǎƻŎƛŀƭ ƛƴǘŜƎǊŀǘƛƻƴ ƻŦ 

children on the move, currently enrolled in second chance programs. To reach this aim, the project 

started with analysing the current situation and context of SC programs and the educational 

attainment of children affected by migration. 

The analysis showed that children on the move often are either school drop-outs or experience 

disrupted periods of school attendance because of their travel status. They are therefore regularly 

included in the SC education system that differs from country to country. At present, the educational 

plans in SC are mostly the same as the curricula for regular students, which is seen by most educational 

experts as negative.  Children affected by migration need time to adapt to their new setting and even 

after this, their development and knowledge is not necessarily equal to regular students. There is a 

need for a more individualized approach and integrated educational programmes, rather than one-

size-fits-all curricula. The Robin methodology can be implemented alongside mainstream educational 

programmes, adding this integrative, participative, and interdisciplinary approach. An approach based 

on non-formal activities that stimulate social and multi-ethnic integration and use participative tools 

that motivate students to learn. 

Migrant children are put in class together with other marginalized students such as ethnic 

minorities, children with special needs and even with adults. This means that SC educators require a 

good understanding of their specific educational needs and can use effective and innovative training 

methods that are suitable for working with different students. This was the main reason for developing 

this project and this also came out from the baseline studies conducted within the project. The Robin 

methodology could support teachers in better understanding the learning needs of their students and 

could offer them better tools to respond to their needs. 

Gaps were noticed in the initial evaluation of competences and language skills for children who 

intend to enrol in second chance programmes/educational systems. In all partner countries, the 

preliminary language classes are provided, but they are far from being sufficient. As it is impossible 

within the project scope to support the language learning, the Robin methodology will include 

elements that support multi-ethnic integration such as anti-discrimination, cultural awareness, 

ƳƛƎǊŀǘƛƻƴ ŀƴŘ ƳƛƎǊŀƴǘǎΩ ǊƛƎƘǘǎΤ ŀƴŘ ǿƛƭƭ ŀƭǎƻ ƳŀƪŜ ǳǎŜ ƻŦ ŎǊŜŀǘƛǾŜΣ ƛƴǘŜǊŀŎǘƛǾŜ ǘƻƻƭǎ ǘƘŀǘ ǇǊƻƳƻǘŜ ƴƻƴ-

verbal communication as a way to support the language barrier. 
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Description of the different types of the learning beneficiaries 
For whom? 

The learning beneficiaries are educators that work with children (up to 18 years old) or young 

adults (up to 24 years old) on the move / children or young adults affected by migration. These 

educators might be teachers or trainers in public schools or private training institutions who deliver SC 

programmes or wish to do so.  

.ȅ ŘŜǾŜƭƻǇƛƴƎ ǘƘŜ ŜŘǳŎŀǘƻǊǎΩ ŎƻƳǇŜǘŜƴŎŜǎΣ ǘƘŜ ƛƴŘƛǊŜŎǘ ōŜƴŜŦƛŎƛŀǊƛŜǎ όŎƘƛƭŘǊŜƴ ƻƴ ǘƘŜ ƳƻǾŜύ 

are being supported in their development of their own life skills. Within the term of children on the 

move we refer to children and youth, may they be left behind (in origin countries), on the move in 

transit countries or arriving in a destination country. The definition we work with is: 

α/ƘƛƭŘǊŜƴ ƻƴ ǘƘŜ ƳƻǾŜ ŎƻǾŜǊǎ ŀƭƭ ŎƘƛƭŘǊŜƴ ǿƘƻ Ƴigrate from their country of origin to and 

within the territory of a European country in search of survival, security, improved standards of living, 

education, economic opportunities, protection from exploitation and abuse, family reunification, or a 

combination of these factors. They may travel with their family, or independently, or with non-family 

members. They may be seeking asylum, victims of trafficking, or undocumented migrants. The status 

of children on the move may differ at various stages on their journey and they may encounter many 

ŘƛŦŦŜǊƛƴƎ ǎƛǘǳŀǘƛƻƴǎ ƻŦ ǾǳƭƴŜǊŀōƛƭƛǘȅΦέ1 

As in Romania and Bulgaria, countries of origin, children are mostly returned migrants or left 

behind by their migrating parents, the concept children affected by migration is better used in order 

to cover these as well. 

hǘƘŜǊǎ ōŜƴŜŦƛǘǘƛƴƎ ŦǊƻƳ ǘƘŜ wƻōƛƴ ǇǊƻƧŜŎǘΩǎ ǊŜǎǳƭǘǎ ŀǊŜ ŜȄǇŜǊǘǎ ŀƴŘ ŘŜŎƛǎƛƻƴ ƳŀƪŜǊǎ ƻƴ ǎŜŎƻƴŘ 

chance curricula; trainers working with educators from second chance programmes, child care 

professionals, psychologists, social workers, NGOs working for the reduction of early school leaving 

and the promotion of social inclusion. 

  

The interactive method of learning by experience 

How? 

! άǘǊǳŜέ ǇǊƻŎŜǎǎ ƻŦ ƭŜŀǊƴƛƴƎ ǘŀƪŜǎ ǇƭŀŎŜ ǿƘŜƴ ǘƘŜ ƪƴƻǿƭŜŘƎŜ ƛǎ ǿŜƭƭ ǳƴŘŜǊǎǘƻƻŘ ŀƴŘ ŀƭƭƻǿǎ 
the participants to include the results of the learning process into their real life, facilitating their 
personal and professional development and expanding their own resources. Making learning 
accessible increase the possibility of developing life skills and improving the level of well-being and life 
skills.    
 
Robin methodology is based on an interactive approach of learning by experience.   
 

ά¢Ŝƭƭ ƳŜ ŀƴŘ L ǿƛƭƭ ŦƻǊget; show me and perhaps I will remember, involve me and I will 
ǳƴŘŜǊǎǘŀƴŘΦέ  

                                                           
1 European Forum on the Rights of the Child (2012) (see http://ec.europa.eu/justice/fundamental-

rights/files/background_cps_children_on_the_move_en.pdf) 
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As the Chinese proverb pleads for, the theory is best understood when it comes out from the practical 
experience. ¢ƘŜƴΣ ƛǘ ƛǎ ƴƻǘ ƻƴƭȅ άƭŜŀǊƴƛƴƎά ŀǎ ŀŎǉǳƛǊƛƴƎ ƛƴŦƻǊƳŀǘƛƻƴ ōǳǘ Ǌŀǘher a process of 
transformation that bring changes into attitudes, abilities and behaviors as well.  
 
¢ƘŜ ǘƘŜƻǊȅ ƻŦ ΨƭŜŀǊƴƛƴƎ ōȅ ŜȄǇŜǊƛŜƴŎŜΩ ǿŀǎ ŘŜǾŜƭƻǇŜŘ ōȅ Yƻƭō ŀƴŘ ŘŜǎŎǊƛōŜŘ ŀƭƻƴƎ ǘƘŜ ǎƻ ŎŀƭƭŜŘ άǘƘǊŜŜ 
ǎǘŜǇǎ ƻŦ ƭŜŀǊƴƛƴƎέΥ  
 
                                                     1st: practical experience  

                              Pause for feedback analysis 
synthesis  

 
2nd: active experience application 
                                                                                 

Thus, there is a first practical experience (practice), followed by a pause for discussion and 
feedback (analysis of what has happened and synthesis of improvements to be made) and then comes 
the second active experience (application and improvement). 
 

Lƴ ŀŘǳƭǘ ǘǊŀƛƴƛƴƎΣ ǿŜ ǳǎŜ ǘƘƛǎ ƳŜǘƘƻŘ ƻŦ ΨƭŜŀǊƴƛƴƎ ōȅ ŜȄǇŜǊƛŜƴŎŜΩ ƛƴ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǿŀȅΦ !ǘ ŦƛǊǎǘ 
the participants are placed in a concrete situation during a practical exercise; at a second stage, during 
sharing and general discussions, they link theoretic knowledge on this experience, and finally the 
theoretical points are applied in an exercise that puts them into practice. 
 

Active participation (adults or youth) is essential in this method of learning. Everything comes 
from the participants and goes back to them, thanks to the trainer. The mental, physical and emotional 
involvement, the thinking and discussion after the experience, all help the person get fully mobilized 
for new discoveries and new behaviors. όŦǊƻƳ ά ¢ƘŜ aŀƴǳŀƭ ƻŦ tǎȅŎƘƻǎƻŎƛŀƭ /ƻƳǇŜǘŜƴŎŜǎέΣ ¢ŘƘύ  
 

Robin methodology pleads for an inclusive education which ensures that no learners are 
excluded or isolated from the education on offer. An inclusive approach of teaching is so important as 
it ŎǊŜŀǘŜǎ ŀ        άŎǳƭǘǳǊŜ ǿƘŜǊŜ all learners feel welcome, accepted, safe, valued and confident that 
they will get the right support to assist them to develop their talent and achieve their goals. α 
(from http://www.allfie.org.uk/pages/useful%20info/integration.html ) 
 

The main principles of inclusive education are that all students belong ς they are valued equally 

and deserves the same opportunities and experiences, that they learn in different ways and the last 

important principle is that every student has the right to be included.                                                       

(From http://www.pbs.org/parents/education/learning-disabilities/inclusive-education/the-benefits-

of-inclusive-education/) 

 

 

http://www.allfie.org.uk/pages/useful%20info/integration.html
http://www.pbs.org/parents/education/learning-disabilities/inclusive-education/the-benefits-of-inclusive-education/
http://www.pbs.org/parents/education/learning-disabilities/inclusive-education/the-benefits-of-inclusive-education/
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Learning objectives and competences developed  
What is the methodology? 

The methodology supports teachers in understanding better the learning needs of their 
students and would offer them tools in order to respond appropriately to these needs. The project 
itself woǳƭŘ ōǳƛƭŘ ŀ ŎƻƳƳǳƴƛǘȅ ƻŦ ǇǊŀŎǘƛŎŜǎΣ ōŜǘǿŜŜƴ ǇŀǊǘƴŜǊǎΩ ŎƻǳƴǘǊƛŜǎ ŦƻǊ ƎƛǾƛƴƎ ŀƴŘ ǊŜŎŜƛǾƛƴƎ 
feedback between teachers and exchange ideas, best practices and best ways to implement the 
methodology. 

The methodology will include elements that support multi-ethnic integration such as 
ŘƛǎŎǊƛƳƛƴŀǘƛƻƴΣ ŎǳƭǘǳǊŀƭ ŀǿŀǊŜƴŜǎǎΣ ƳƛƎǊŀǘƛƻƴΣ ŀƴŘ ƳƛƎǊŀƴǘǎΩ ǊƛƎƘǘǎΤ ŀƴŘ ŀƭǎƻ ǿƛƭƭ ƳŀƪŜ ǳǎŜ ƻŦ ŎǊŜŀǘƛǾŜΣ 
interactive tools that promote non-verbal communication as a way to pass over the language barrier. 
It makes teachers/ trainers more aware about ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ǊƛƎƘǘs in relation to their status (asylum 
seekers, refugee, child left behind etc.) 
 

The main aim of the methodology would be to support students to identify and reach their life 
goals, this will help them find motivation for learning, for continuing their studies. Besides the 
development of personal and social skills, students will also see the benefits from pursuing a safe and 
healthy life and understand the risks of some situations. 
 

Educators as target groups of the methodology will develop personal, social, methodological 
and technical skills that will support them to deliver their own subjects based on the learning needs of 
the students. 

The learning objectives were established within the curriculum on the basis of the information 
gathered from the focus groups, online questionnaires and in depth interviews with the educators.  

Among the specific objectives there are: 

 Being able to facilitate opportunities for the students to improve their ability to learn, 
proƳƻǘƛƴƎ ŀǿŀǊŜƴŜǎǎ ƻŦ ƭŜŀǊƴƛƴƎΣ ŦƻǎǘŜǊƛƴƎ ǘƘŜ Ƴƻǎǘ ƛƳǇƻǊǘŀƴǘ ŎƻƳǇŜǘŜƴŎŜǎ ƻŦ ΨǘƘŜ ŀōƛƭƛǘȅ ǘƻ 
ƭŜŀǊƴΩ; 

 .ŜƛƴƎ ŀōƭŜ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ ǎƻŎƛŀƭ ǎƪƛƭƭǎ ŘŜǾŜƭƻǇƳŜƴǘ όŎƻƴŦƭƛŎǘ ǊŜǎƻƭǳǘƛƻƴ ŎƻƳǇŜǘŜƴŎƛŜǎΣ 
interaction in the classroom with peer students and teachers, communication skills adapted 
to a context); 

 .ŜƛƴƎ ŀōƭŜ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǎǘǳŘŜƴǘǎΩ ǇŜǊǎƻƴŀƭ ǎƪƛƭƭǎ όŜƳƻǘƛƻƴŀƭ ƘŜŀƭǘƘΣ 
resilience, empathy, self-motivation, self- esteem, self-evaluation skills); 

 Be prepared to raise awareness on the differences and similarities between people and 
ethnicities and promote tolerance; 

 Being able to use psychosocial tools in their teaching; 
 Being aware of the benefits of peer support in second chance education context and being 

prepared to introduce effective techniques and approaches for conducting peer support 
interventions; 

 Being able to integrate appropriate information technology and digital devices into the 
learning process; 

 Being able to make learning attractive and accessible. 
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Curriculum 
 

ROBIN context: Addresses professionals (teachers/trainers) working in second chance education and 

with children and young people with a migrant background 

Training implementation: The training on the Robin methodology is built to be implemented with ~  
20 trainees, covering all 9 modules in 24 working hours (in 3 consecutive days or separately) with 2 
coffee breaks and one lunch break, delivered by 2 trainers.  
 

MODULE TRAINING AREAS AND 

COMPETENCES 

METHODS/TOOLS LEARNING OUTCOMES 

LEADERSHIP. 

MOTIVATION. 
Understand 

leadership 

qualities and 

values 

Self- 

motivation 

Goals setting 

Work in groups 

Workshop 

Storytelling 

Worksheets 

Discussion 

  

- Be able to make the 

students understand and 

define leadership; learn 

and reflect upon the 

qualities of a positive 

leader; identify leadership 

values in practice. 

- Be trained to show the 

students ways to assess 

ƻƴŜΩǎ ƻǿƴ ŎƻƳǇŜǘŜƴŎŜǎ ŀǎ 

a leader and to motivate 

oneself through having 

clear own personal goals 

  

LEARNING TO 

LEARN 
- Learning 

modalities 

and strategies 

- Application 

of knowledge 

- Learning 

management 

- Plastic activity 

- Quiz 

- Discussion 

- Work in groups 

- Game 

- Be able to show the 

ǎǘǳŘŜƴǘǎ ǘƻΥ ƻǊƎŀƴƛȊŜ ƻƴŜΩǎ 

own learning, motivate 

oneself and persist in 

learning objectives 

- Be prepared to teach the 

strategies to gain, process 

and assimilate new 

knowledge in an effective 

way and to use prior 

learning and life 

experiences to further 

learn 
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- Be trained to show the 

students to self-evaluate 

learning outcomes 

  

PROFESSIONAL 

AND PERSONAL 

GROWTH AND 

WELLBEING 

- Emotional 

management 

- Resilience 

- Stress relief 

methods 

- Children and 

migrants 

rights 

- Building a 

life plan 

- Work in group 

- Discussion 

- Game  

- Have the skills necessary 

to show the students to 

recognize, manage, and 

express own emotions 

using positive thinking and 

stress relief methods; to 

build empathy; to 

understand resilience, 

how to better face 

difficulties and build self-

esteem 

- Be trained to raise 

students awareness of the 

benefits of a healthy 

lifestyle; of the internal 

and external resources 

ŀǾŀƛƭŀōƭŜ ǘƻ ƛƴŎǊŜŀǎŜ ƻƴŜΩǎ 

own well-being; of 

ŎƘƛƭŘǊŜƴΩǎ ŀƴŘ ƳƛƎǊŀƴǘΩǎ 

rights 

- Be qualified to Protect 

oneself from dangerous 

environments, being able 

to recognize risky 

situations 

- Be able to guide students 

to build life plans (career, 

personal goals, role model 

etc.) 

  

COMMUNICATION - Quality 

communicatio

n 

- Understand 

communicatio

- Work in group 

- Discussion 

- Game  

- Be able to explain to the 

students the importance 

of correct communication 

- Be trained to help the 

students to improve their 



 

12 
 

 PILOT METHODOLOGY 

n as a form of 

exchange and 

share, 

conducting to 

reciprocal 

enrichment 

- Reciprocal 

Maieutic 

Approach 

listening skills and quality 

of own communication; 

- Be prepared to stimulate 

the students to 

communicate with respect 

towards other people 

COMMUNITY 

AWARENESS 

Equality in 

differences  

- Accepting 

differences 

- Patience and 

tolerance 

- Empathy 

- Social and 

cultural 

adaptation 

- Work in group 

- Discussion 

- Presentation 

- Artistic activity 

- Role play 

  

- Be prepared to raise 

awareness of the 

differences and similarities 

between people and 

ethnicities 

- Be empowered to build 

tolerance and patience 

- Have the capacity to 

break stereotypes and 

promote empathy 

- Be prepared to create 

social and cultural 

adaptation skills 

  

BUILDING IT 

AWARENESS 
- Digital 

communicatio

n 

- Search for 

information 

- Digital 

learning 

  

- Project based 

learning 

- Online forum 

- Outdoors 

activity 

- Community 

reporting 

- Small research 

  

- Be prepared to apply 

digital means to support 

the learning process 

- Be able to encourage the 

learners to use digital 

means to communicate 

with a larger public 

- Be able to instruct in the 

use of digital means to 

search for information 

  

TEAM BUILDING 

Individual 

commitment to a 

group effort 

- Teamwork 

- Freedom of 

speech 

- 

Interpersonal 

skills 

- Game 

- Work in groups 

- Role play 

- Be able to teach the 

students to appreciate 

differences between 

persons and recognize and 

ǾŀƭǳŜ ŜǾŜǊȅƻƴŜΩǎ abilities 

- Know how to make the 

learners act as a part of 

one group where everyone 
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- Respect for 

other people 

work 

- Problem 

solving 

can express freely his/her 

opinion 

- Be prepared to help the 

students improve their 

interpersonal skills 

  

PSYCHOSOCIAL 

GAMES 

Move, Laugh and 

Play! 

- Supportive 

tools for the 

teaching 

process 

- Alternative 

teaching 

methods 

- Students 

personal 

development 

  - Understand the 

characteristics of the 

games 

- Know how to organize 

psychosocial activities 

- Know new practical 

exercises to implement 

and raise awareness of 

other available teaching 

methods 

- Be familiar with different 

creative activities that 

ŜƴŀōƭŜ ǎǘǳŘŜƴǘǎΩ ǇŜǊǎƻƴŀƭ 

development and learning 

  

PEER SUPPORT 
- Appreciate the 

value of peer 

support 

- Recognise 

support needs of 

involved 

professionals 

- Develop peer 

supporting 

strategies for the 

professionals 

involved 

- Enhance 

professionals 

engagement in 

peer supporting 

measures 

- Work in group 

- Discussion 

  

- Have a clear and practical 

understanding of the 

impact of peer support on 

the quality of the 

educational work in the 

ROBIN context 

- Have the ability to 

recognize peer-support 

needs and options 

- Have an understanding of 

and ability to apply a range 

of peer support 

mechanisms 
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- Apply peer 

support 

techniques 

  

 

Tools and methods 

The main beneficiaries of this project are the children /young adults affected by migration who 

cannot find their way back through the educational system, either in the destination country, because 

they don't know how the system works, or in their origin country because of the long period of time 

they have been away with their parents. 

This is why the methods used in this new setting should be more interactive, different from 

those used in current SC programs, because of the limitations of the time, the language barriers and 

the specific issues these children have to deal with. 

This manual being addressed to the educators in second chance programs, the methods 

described focus on personal development. In order to offer to a child/young person a second chance, 

you should focus mainly on his/her personal development and on the development of life and learning 

skills. This is why the interactive methods used offer the chance to being exposed to different situations 

from inside, in order to find your own way to surpass the difficulties and to develop functional 

strategies. 

When dealing with children affected by migration, the educators should have in mind all the 

time to work with them according with the Child Rights convention, and to offer them an education 

based not only on child's needs, but on child's rights. 
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The Rights of Children Affected by Migration 

¢ƘŜ LƴǘŜǊƴŀǘƛƻƴŀƭ /ƻƴǾŜƴǘƛƻƴ ƻŦ /ƘƛƭŘΩǎ wƛƎƘǘǎ Ƴǳǎǘ ōŜ ǊŜǎǇŜŎǘŜŘ ŦƻǊ ŀƭƭ /ƘƛƭŘǊŜƴ ŀƴŘ ¸ƻǳƴƎ 

People on the move, wherever is the country where they live in the present. Robin methodology was 

created to improve and strengthen their like skills and increase their access to second chance 

education. We would like to increase awareness ǊŜƭŀǘŜŘ ǘƻ ǘƘŜƛǊ /ƘƛƭŘΩǎ ǊƛƎƘǘǎ ŀƴŘ ŀǎǎǳǊŜ ǘƘǊƻǳƎƘ ǘƘŜ 

teachers that they are well informed and understand their rights, thus being able to defend and fight 

for them.  

We found important to highlight the following selection of rights. (from  

http://issuu.com/urmata/docs/conventia_drepturile_copilului=  and ŦǊƻƳ ǘƘŜ !ǊǘƛŎƭŜǎ ƻŦ /ƘƛƭŘΩǎ wƛƎƘǘǎ 

Convention) )  

¶ Children and young people have the right to be treated like everyone else and not to be 

discriminated no matter what their religion, ethnicity, sex, age, health state or material 

situation is.  

¶ Children and young people have the right to a healthy mental and physical development. They 

have the right to go to school and to be able to study.   

¶ Children and young people have the right to be safe! No one is allowed to take advantage of 

them in any way!  

¶ Children and young people have the right to a name and a nationality. The right to know who 

they are and where they come from! 

¶ Children and young people have the right to proper nourishment, to a home that meets the 

proper hygiene conditions.  They have the right to be protected and to have access to medical 

services whenever you need them!  

¶ In case you they are disabled young men/women, they have the right to receive special care 

and an education that allows you to be a part of the society.   

¶ Children and young people have the right to receive love, compassion and care.    

¶ Children and young people have the right to have time and space to play and the possibility to 

participate in recreational, cultural and artistic activities.  

¶ children and young people have the right to express your personal opinions and to be asked 

to give such opinions in every decision that may affect them    

¶ Children and young people have the right to live with your parents, except for the situation in 

which they are putting your life in danger or they do not take good care of you. Children and 

parents have the right to leave any country and return to their own country in order to be 

together again and to maintain the parent-child relationship.   

¶ Children and young people have the right to be protected against kidnapping.  No one, not 

even their family, has the right to illegally take them out of the country, to keep them or to 

obstruct them from coming home.  

¶ Children and young people have the right to be protected against any form of abuse or 

exploitation, against any bad treatment that would hurt them.   

¶ If children and young people are refugees, they have the right to receive special protection 

from the authorities of the country they are in.   

¶ If they belong to a certain minority, they have the right to have and to keep their own culture, 

to practice their own religion and to speak their own language.   

¶ If children and young people are suspected or accused of breaking the law, they have the right 

to receive help, assistance and special protection.  During any discussion with the policeman 

or the judge, you must be assisted by a lawyer, by your parents or by a psychologist.   
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The methods used through the modules are:  

a. Work in small groups 

b. Team work 

c. Storytelling 

d. Creative activities 

e. Individual work, reflection 

f. Mind map; 

g. Practical exercises; 

h. Quizzes 

i. Games 

j. Presentation; 
k. Discussion/Debates/Debriefing 

l. Project based learning; 

m. Online forum; digital based learning 

n. Research 

o. Community reporting.  

 

Evaluation and follow up 
 

This training program comprises two forms of evaluation: the evaluation of the training 

programme and the evaluation of the trainees. 

The evaluation of the training program 

Each module should have both an objective and a subjective evaluation. The objective 

evaluation can be quantitative and/or qualitative, the subjective one is, of course, qualitative, but gives 

the trainer a lot of significant information on more items than reaching the objectives of the module. 

We insist on the idea of asking the participants for their feedback after each 

module/method/session. Like this, you can train the teachers to ask their pupils every time for 

feedback in order to adapt better the contents of the classes to the group. 

Also, through feedback you can gather information not only on the adequacy of the 

information given and the difficulty level, but also on how the participants perceived the atmosphere 

during the class and something about the state of mind of the participants. 

The evaluation of the trainees is done through a final questionnaire. 

The follow-up 

Any training is just a moment in time. You can offer information and tools for the trainees and 

you can motivate them during the training, but still this is no guaranty that they will use what they've 

learned in practice. This is why any training should have a follow-up, during which the trainer can offer 

a more adequate feedback on how the trainees put in practice the notions they've learned. 
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The follow-up can be organised in many different ways: 

¶ In the classroom (the trainees are called after a period of time 1-3-6 months, for example, to 

discuss how they managed to master the techniques, their successes and their difficulties; 

¶ Through peer-support: work exchanges - the trainees are visiting each other and see/give feedback 

on putting into practice of the methods or simply organise together a lesson.  In this respect, you 

can inspire or use some of the tools presented in the Module 9; 

¶ Coaching: the trainer visits a school or a trainee that managed to put in practice the new methods 

and wants some support and feedback; 

¶ Using online tools: forums (here started: https://childhub.org/en/child-protection-discussion-

forum ), webinars, skype meetings in which questions are asked and answered and the trainer 

offers support/supplementary tools and materials, suggestions, etc. 

  

https://childhub.org/en/child-protection-discussion-forum
https://childhub.org/en/child-protection-discussion-forum
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B. STRUCTURE AND CONTENT OF THE TRAINING MODULES  
 

Structured on 4 levels of competences developed, interconnected along all the process of 
learning (the model of 4-H Clover: Head Heart, Hand, Health competences). Short description of each 
level, in terms of skills developed  
The methodology comprises nine teaching modules that represent learning areas essential to be 
embraced by second chance education. 

The modules are the following: 

1. Leadership and Motivation. 
2. Learning to learn. 
3. Emotional and physical health. 
4. Communication. 
5. Community awareness. Equality in differences 
6. Building IT awareness.  
7. Teambuilding. Individual commitment to a group effort 
8. The psychosocial games. Move, laugh and play! 
9. Peer support. 

 
These modules are included under 4 big categories: Head, Heart, Hand and Health (from the 4H Clover 
model that was introduced at the beginning of the 1900s in the USA with the purpose to help young 
children learn life skills to become competent, caring and contributing citizens). 
 

 

Figure 1. Copyright, Iowa State University Extension and Outreach 
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Head- to acquire new knowledge, to improve or consolidate learning methods, to 

improve the learning styles, to build on new skills and abilities, to improve 

management skills,  

Heart- to manage own emotions, to empathize with the others, to 

communicate verbally and non-verbally efficiently, to build relationships with others, 

to develop intercultural skills, tolerance and openness to the others. 

 

Hand- to acquire and/ or improve technical skills, to improve teaching methods, to 

use specific tools 

Health- to build a healthy lifestyle, to adopt safety behaviours in risky 

situations, to be physically and emotionally safe. 

  

Modules content  
 

Explanation of the module contents: 

 Learning Objective: Defines what the module is trying to achieve ie. tells participants what the 

module is about 

 Learning Outcome: A specific statement that describes exactly what the learner will be able to 

do or know (in some measurable way) as a result of the course. There may be more than one 

measurable outcome defined for a given competence. 
 Competence: A general statement that describes the desired knowledge, skills, and 
ŀǘǘƛǘǳŘŜκōŜƘŀǾƛƻǳǊ ƻŦ ǘƘŜ ΨŎŜǊǘƛŦƛŎŀǘŜŘΩ ǇŜǊǎƻƴ όƻǊ ǇŜǊǎƻƴ ŎƻƳǇƭŜǘƛƴƎ ŀ ŎƻǳǊǎŜύΦ ! ŎƻƳǇŜǘŜƴŎŜ 
is commonly defined as the knowledge, applied skills and aptitudes/behaviours that enable 
people to successfully perform in professional life. 

 Key elements: The main content of the module. List of activities included in the module. 

 Methods used: The methods used within the activities of one module. 

 Short theoretical presentation of the learning concepts: The learning concepts addressed 

within one module are introduced. It can be presented either at the beginning of one module, 

the end or interlinked with the practical activities.  
 Description of the module, step by step: A table including all practical activities, easy to read 

list with specific details to take into account for the implementation (timing, setting etc.)  

 Worksheets: Handouts to the given to the trainees for the specific activities mentioned as key 

elements and in the description of the module. 
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MODULE 1 - LEADERSHIP AND MOTIVATION 
 

[ŜŀŘŜǊǎƘƛǇ ƛǎ ŀ ǘǊŀƴǎǾŜǊǎŀƭ ŎƻƳǇŜǘŜƴŎŜΦ Lǘ ŘƻŜǎƴΩǘ ƻƴƭȅ ŀǇǇƭȅ ǘƻ ǇǊƻŦŜǎǎƛƻƴŀƭ ƻǊ ǇƻƭƛǘƛŎŀƭ ŀǊŜŀǎΦ 

The leadership skills are useful in everyday life contexts related to social and family life. The aim of this 

module is to introduce the concept of leadership as something not strictly business-related, but as a 

metaphor for how to generally approach opportunities and challenges in life, how to manage the own 

life.  

Motivation is essential for personal and professional development. It is crucial for a 

person/team to be motivated to achieve any type of goal. 

Learning outcomes 
a. Understand and define leadership. 

b. Learn and reflect upon the qualities of a positive leader. 

c. Identify leadership values in practice. 

d. Familiarize with tools that will help the students to assess their own competences as 

a leader. 

e. !ŎǉǳƛǊŜ ǇǊŀŎǘƛŎŀƭ ǘƻƻƭǎ ǘƻ ǿƻǊƪ ǿƛǘƘ ǎǘǳŘŜƴǘǎΩ ǎŜƭŦ-motivation and to support the 

students in the achievement of a mid or long-term goals. 

Key elements 
a. Find similarities 

b. tƻǎƛǘƛǾŜ ƭŜŀŘŜǊΩǎ ǉǳŀƭƛǘƛŜǎ 

c. Leadership story 

d. My competences as a leader 

e. Mountain peak 

Methods used 
a. Group work 

b. Workshop, Discussion 

c. Storytelling 

d. Individual work, reflection 

Short theoretical presentation of the learning concepts 
 

LEADERSHIP 

In spite of many definitions that may lead to the assumption ǘƘŀǘ ƭŜŀŘŜǊǎƘƛǇ ƛǎ άƳŀƪƛƴƎ ƻǘƘŜǊǎ 

ǘƻ Ŧƻƭƭƻǿ ȅƻǳέΣ ǿŜ Ŏŀƴ ŀƎǊŜŜ ǘƘŀǘ ǘƘŜǊŜ ƛǎ ŀ ƭƻǘ ƳƻǊŜ ǘƻ ƭŜŀŘŜǊǎƘƛǇΦ [ŜŀŘƛƴƎ ƻǘƘŜǊ ǇŜƻǇƭŜ ƛǎ ƻƴƭȅ ƻƴŜ ƻŦ 

the aspects of the general concept of leadership. Especially when we consider leadership applied to 

children and young people we have to observe the personal and internal application of leadership 

qualities. For young people in particular, leadership attitudes are important in terms of their future, 

that is, they help the young people to take the lead of their own lives. 

aŀƴȅ ǇŜƻǇƭŜ ǘƘƛƴƪ ǘƘŀǘ ƭŜŀŘŜǊǎƘƛǇ ƛǎ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ ȅƻǳΩǊŜ ōƻǊƴ ǿƛǘƘΦ !ƭǘƘƻǳƎƘ ƛǘ ƛǎ ǘǊǳŜ ǘƘŀǘ 

some leadership attitudes are natural, there are many others that can be nurtured all along the 

development process of the individual. That is why the role of teachers and educators is critical in 
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assisting the children and youth in the development of leadership attitudes, values and skills. 

Developing leadership in children and youngsters requires introducing leadership qualities and putting 

them into practice aǎ ŀ ǇŀǊǘ ƻŦ ǘƘŜ ƛƴǘŜƎǊŀƭ ŀƴŘ ƻƴƎƻƛƴƎ ƭŜŀǊƴƛƴƎ ǇǊƻŎŜǎǎΦ hƴŜ ŎŀƴΩǘ ǇǊŜǘŜƴŘ ǘƻ ƛƴǎǘǊǳŎǘ 

the children and youth in leadership overnight since it is not about a theoretical definition to 

memorize. It is about lifelong learning, nurturing and practicing an ample set of attitudes, skills and 

values that make a good leader. 

According to Frances A. Karnes and Suzanne M. Bean the core abilities and attitudes that have 

to be nurtured in children in order to help develop their leadership potential are as follows: 

ü The ability to solve problems creatively. 

ü The ability to reason critically. 

ü Facility of verbal expression. 

ü Flexibility in thought and action. 

ü The ability to tolerate ambiguity. 

ü The ability to motivate oneself and others. 

ü The desire to be challenged. 

ü The ability to see new relationships. 

All the aforementioned abilities are transversal- they have numerous applications in many 

aspects of everyday life. That is why major emphasis should be placed on development of these 

transversal skills in school education. This can be done by blending its practical application into the 

ƛƴǎǘǊǳŎǘƛƻƴ ƻŦ ǘƘŜ ōŀǎƛŎ ǎŎƘƻƻƭ ǎǳōƧŜŎǘǎΦ IŜǊŜΣ ǿŜ ŘƻƴΩǘ ǊŜŦŜǊ ƻƴƭȅ ǘƻ ǎǳōƧŜŎǘǎ ǎǳŎƘ ŀǎ ƘƛǎǘƻǊȅ ǘƘŀǘ 

involves observing leadership skills of historical personages over the centuries. Subjects as physical and 

biological sciences and mathematics are ideal to incorporate activities through which many important 

components of leadership, such as initiating, planning, critical thinking, creative problem solving, and 

decision making can be developed. 

It is ŀ ŦŀŎǘ ǘƘŀǘ ƻŦǘŜƴ ƛǘ ƛǎ ƴƻǘ Ŝŀǎȅ ǘƻ ǿƻǊƪ ǿƛǘƘ ǘŜŜƴŀƎŜǊǎΦ ¢ƘŜȅ ŀǊŜ ŀǘ ŀ Ǉƻƛƴǘ ǿƘŜǊŜ ǘƘŜȅ ŘƻƴΩǘ 

belong to the world of the children anymore and are not adults yet. The attitudes of the adults that 

surround them who, most of the time treat them as children but on other occasions expect them to 

ŀŎǘ ŀǎ ŀŘǳƭǘǎ ŘƻƴΩǘ ƘŜƭǇΦ !ǎ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ƛƴǎǘǊǳŎǘƻǊ ƻƴŜ Ƙŀǎ ǘƻ ǎŜŀǊŎƘ ŦƻǊ ŜŦŦŜŎǘƛǾŜ ǘŜŎƘƴƛǉǳŜǎ ǘƻ 

introduce certain values and attitudes without producing boredom and/or refusal in the students. Here 

are some suggestions on how to instil leadership attitudes in your students, at the same time 

responding to their needs as adolescents. 

ü Youth/adult partnerships ς Instead of having the traditional hierarchical relation student-

teacher try to build the relations with your students on the basis of partnership, involving 

collaborative and cooperative attitude, respect for each other opinions, openness to students 

ideas; 

 

ü Assignation of responsibilities and decision making power ς 5ƻƴΩǘ ōŜ ŀŦǊŀƛŘ ǘƻ ŀǎǎƛƎƴ ǊŜƭŜǾŀƴǘ 

ǊŜǎǇƻƴǎƛōƛƭƛǘƛŜǎ ǘƻ ȅƻǳǊ ǎǘǳŘŜƴǘǎΦ wŜǎǇƻƴǎƛōƛƭƛǘƛŜǎ ǘƘŀǘ Ǝƻ ōŜȅƻƴŘ ǇǊŜǇŀǊƛƴƎ ƻƴŜΩǎ ƻǿƴ 

homework and studying for the exams. It could be organizing an event or an excursion, playing 
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an important role in the organization of activities at school, participating in organizing the 

activities in the classroom; 

 

ü wŜŎƻƎƴƛǘƛƻƴ ƻŦ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŜȄǇŜǊƛŜƴŎŜΣ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ς Before making decisions 

ask your student about their opinion on the topic in question. This will help to create a 

democratic environment in your classroom and will make your students conscious of the value 

of their opinions and contributions. 

 

MOTIVATION 

Lack of motivation is one of the main causes of school failure among the young people. It goes 

hand in hand with boredom and indifference. In fact, often the difference between students that 

ŀŎƘƛŜǾŜ ƎƻƻŘ ŀŎŀŘŜƳƛŎ ǊŜǎǳƭǘǎ ŀƴŘ ǘƘƻǎŜ ǘƘŀǘ ŘƻƴΩǘ ƛǎ ǇǊŜŎƛǎŜƭȅ ǘƘŜ ƭŀŎƪ ƻŦ ƳƻǘƛǾŀǘƛƻƴ ŀƴŘ ƴƻǘ ƘƛƎƘŜǊ 

levels of intelligence as some might think. 

In order to combat the lack of motivation the first thing is to determine its causes, which obviously 

vary from one student to another.  

 

The relation of typical motivations towards learning are, among others, the following: 

 

a. The desire to increase own competencies and capabilities; 

b. Be absorbed by a task, as a way to fight boredom and anxiety; 

c. The desire to reach a positive appreciation of own value (self-esteem). Feel that one is 

better than others or at least as good as others in determined area; 

d. The fact that the activity/task was chosen by oneself and not imposed by others; 

e. The desire to obtain acceptance and approval of other individuals, whether adults or 

peers; 

f. The desire to achieve external rewards (money, prize, public recognition) 

 

In order to act towards motivating teenage students the teachers need to understand what 

aims are generally pursued during adolescence and determine what aims are pursued by their students 

in particular. Based on that and on specific needs and particular characteristics of each student the 

teacher can settle action guidelines for successful motivation. 

 

{ƻƳŜ ƎŜƴŜǊŀƭ ŀŎǘƛƻƴǎ ŀƴŘ ŀǘǘƛǘǳŘŜǎ ǘƘŀǘ ǿƛƭƭ ƭƛƪŜƭȅ ƘŜƭǇ ǘƻ ŦƻǎǘŜǊ ǎǘǳŘŜƴǘǎΩ ƳƻǘƛǾŀǘƛƻƴ ŀǊŜΥ 

ü Helping the students to divide bigger assignments in small tasks to be performed step by step; 

ü Helping the students to manage their time in order to reduce stress and prevent anxiety; 

ü Helping the students notice the usefulness of the present learning by visualizing the 

connection between present studies and future professional possibilities; 

ü Creating a connection with reality- applying the theory into practice (learning by doing); 

ü {ƘƻǿƛƴƎ ŜȄǇŜŎǘŀǘƛƻƴǎ ǇǊƻǇƻǊǘƛƻƴŀƭ ǿƛǘƘ ǎǘǳŘŜƴǘǎΩ ŎŀǇŀōƛƭƛǘƛŜǎ ōȅ ŜǎǘŀōƭƛǎƘƛƴƎ ŎƭŜŀǊΣ ǊŜŀƭƛǎǘƛŎ 

and measurable objectives; 

 

There is a number of motivation techniques the effectiveness of which depends on the 

personal characteristics of the students as individuals and as a whole group, the context of application 

and the pursued objectives. In this sense, the decision on which strategy to implement should be made 
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according to the characteristics and needs of each student/group of students, which have to be 

properly analysed and targeted. 

 

Among the existing motivation strategies we can list the following: 

 

ü Technique of connection with reality- according to which the abstract concepts and theories 

shall be put in relation with the real context, familiar to the students. Some specialists in the 

ŦƛŜƭŘ ƻŦ ŜŘǳŎŀǘƛƻƴŀƭ ƳƻǘƛǾŀǘƛƻƴ ŎƻƴǎƛŘŜǊ ǘƘŀǘΣ ƛƴ ƻǊŘŜǊ ǘƻ ŀǊƛǎŜ ǎǘǳŘŜƴǘǎΩ ƳƻǘƛǾŀǘƛƻƴΣ ƴŜǿ 

learning units should start with true events/facts related to physical and social environment 

on the basis of which theories and definitions can be introduced, and not the other way round. 

 

ü Technique of initial success- consisting of arranging exercises/ tasks the students will find easy 

to execute, especially when a new learning unit is being introduced or simply when the teacher 

observes that the students are not motivated with something in particular and claim to find it 

difficult. After the exercise is done the teacher should congratulate the students on their 

results. The initial success and praise on behalf of the teacher will likely motivate the students 

to keep succeeding, even if the following exercises will progressively gain difficulty. 

 

ü Technique of active participation- consisting of involving the students in the selection and 

arrangement of learning activities, in the execution of tasks and in the assessment of results. 

The integral involvement in the learning process will motivate the students towards major 

engagement and commitment and nurture their awareness of self-determination. 

 

Other than the design and execution of the learning activities there is another factor highly 

important in the motivation of students which has to do with the relational dimension of schooling. To 

be able to successfully motivate them, the teachers have to really know their students. A good way to 

deepen and give value to the relationship teacher- student is through maintaining one-to-one 

conversations with students in order to a) create a bond of trust and complicity between the teacher 

and the student b) couch the students individually, according to their interests, learning pace, and 

specific abilities. A one-to-ƻƴŜ ŎƻƴǾŜǊǎŀǘƛƻƴ ƛǎ ŀƴ ŀǇǇǊƻǇǊƛŀǘŜ ŎƻƴǘŜȄǘ ǘƻ ƴǳǊǘǳǊŜ ǎǘǳŘŜƴǘΩǎ ŎƻƴŦƛŘŜƴce 

in their potential by: 

 

ü 5ŜƳƻƴǎǘǊŀǘƛƴƎ ŎƻƳǇǊŜƘŜƴǎƛƻƴ ƻŦ ǎǘǳŘŜƴǘΩǎ ŘƛŦŦƛŎǳƭǘƛŜǎ ŀƴŘ ŦŜŀǊǎ 

ü Making the student notice the real possibilities of improving his performance. 

ü Suggesting the student techniques of study appropriate for him 

ü Praising the student for his successes (no matter how small) and progress done 

Description of the module, step by step 

 

Total duration: ~2.2h 
  

Setting: 
 
 

Classroom, Outdoors 
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Contents 1. Find similarities 

2. tƻǎƛǘƛǾŜ ƭŜŀŘŜǊΩǎ ǉǳŀƭƛǘƛŜǎ 

3. Leadership story 

4. My competences as a leader 

5. Mountain peak 

 

Duration 
activity: 

25 min 

30 min 

60 min 

10 min 

15 min 

Activities description 
(summary) 

 

1. Find similarities 

Ask the participants to split up into teams of 2-4 persons. 

Provide each team with 2 slips of paper with names of famous 

historical leaders (cut out of the ƘƛǎǘƻǊƛŎŀƭ ƭŜŀŘŜǊǎΩ sheet). Ask 

the teams to look at the names of the leaders they received 

and think of any characteristics these personalities might have 

in common as leaders. Give the participants 10 minutes to 

perform the task. Once the teams are done with the task, invite 

them to present their conclusions, justifying it. Together with 

the group, elaborate a common list of characteristics/ skills 

that make a leader, but only select those that are morally 

neutral- avoid mixing them up with personal qualities that 

could be categorized as good or bad. 

Encourage the group to jointly reflect on how a person might 

become an effective leader without being a good person and 

discuss the possible reasons for that. (25 min) 

 

Materials: slips of paper with historical leaders names, pens, 

blank sheets, flipchart, markers 

Suggestions for the teachers:  

(1) If the stǳŘŜƴǘǎ ŘƻƴΩǘ ƪƴƻǿ ǎƻƳŜ ƻŦ ǘƘŜ ǇŜǊǎƻƴŀƭƛǘƛŜǎ 

presented you might give the teams some extra time 

to carry on a small research on the person(s) on the 

internet. If you sense that the unfamiliarity with the 

personages is generalized among the students you 

could ask the teams to shortly present their 

personages to the rest of the group before they 

proceed with the results of the exercise. 

(2) Alternatively, ROBIN trainers as well as the teachers, 

can prepare a list of names of well-known leaders in 

their countries, which would bring the exercise closer 

ǘƻ ǘƘŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩκǎǘǳŘŜƴǘǎ ǊŜŀƭƛǘȅΦ Lƴ ŎŀǎŜ ƻŦ ȅƻǳƴƎ 

children the list could be composed of names of known 

fictitious heroes from movies and books. 

 

Type of 

activity: 

 

Group work 
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(3) When conducting several activities carried out in 

teams make sure that the team members vary. It will 

help the participants to evolve as team members. 

 

Alternative: An alternative to this exercise could be the 

following one: 

The teacher/trainer prepares a selection of short accounts 

about achievements of some successful people that are not 

ƴŜŎŜǎǎŀǊƛƭȅ ƪƴƻǿƴΦ ¢ƘŜ ǎǘǳŘŜƴǘǎΩ ǘŀǎƪ ǿƻǳƭŘ ōŜ ǘƻ ƎǳŜǎǎ ǿƘŀǘ 

characteristics made it possible for each person to succeed.  

A very refreshing way to run this exercise would be to 

complement it with an out of the classroom activity where the 

students could meet real persons that have reached significant 

success. 

¢ƘŜ ǊŜŦƭŜŎǘƛƻƴ ƻƴ ǿƘŀǘ ƳŀƪŜǎ ǘƘŜǎŜ ǇŜƻǇƭŜ ζ ǎǳŎŎŜǎǎŦǳƭ η 

should be followed by a reflection on what would make 

yourself successful in your life. It would be a good transition to 

the formulation of aims and goals activity. 

 

2. tƻǎƛǘƛǾŜ ƭŜŀŘŜǊΩǎ ǉǳŀƭƛǘƛŜǎ 

Tell the participants to split into teams of 2-4 persons and ask 

them to a) think of 2 values/2 skills/2 attitudes (one word only) 

a positive and effective leader should have in their opinion and 

b) draw up a definition of leadership. Give the group around 

fifteen minutes to perform the tasks. When the participants are 

ready, ask the teams to share the results. Write down all the 

characteristics that come up on a whiteboard and mark them 

each time they are brought up by a team. When all the teams 

have had their turns, based on the scores, make a selection of 

the top five values/attitudes/skills.  

Next, ask the teams to share their definitions, invite the 

participants to create together one joint definition based on 

definitions proposed by the teams. (30 min) 

 

Materials: blank sheets, pens, flipchart, flipchart markers, 

copies of the ƭŜŀŘŜǊΩǎ ǉǳalities table 

 

Suggestions for the teachers: Make sure that the persons that 

present the results of the exercises on behalf of the teams vary 

from one exercise to another. 

 

Alternative: If the participants have had difficulties identifying 

positive leadership values/skills/attitudes you can hand them 

the copies of the ƭŜŀŘŜǊΩǎ ǉǳŀƭƛǘƛŜǎ ǘŀōƭŜΦ Invite the participants 
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to read the table. Ask them whether they understand the 

meaning of all the words appearing in it. Explain the meaning 

of the words that the participants ignore. 

Then ask the participants to- working in the same groups as 

before- discuss the importance of the items that appear on the 

list and select 2 values, 2 attitudes and 2 skills they consider to 

be the most important in a good leader. Following, each team 

will present their selection. Write the characteristics down as 

on the flipchart as they appear and mark them each time they 

are brought up by a team. When all the teams have had their 

turns, based on the scores, make a selection of the top five 

values/attitudes/skills.  

3. Leadership story 

Have the group divided in teams of 3 to 4. Instruct the teams 

to create a short story transmitting leadership values and 

featuring characteristics of a positive leader. Tell the students 

ǘƘŀǘ ǘƘŜ ǎǘƻǊȅ ŘƻŜǎƴΩt have to be situated in a professional 

context, it could as well refer to community life, informal group 

of acquaintances, family, etc. It can refer to a situation the 

participants have experienced or it can be imaginary. Tell the 

teams that they will have to present their stories in front of the 

rest of the group. Invite the participants to be imaginative. Tell 

ǘƘŜƳ ǘƘŀǘ ǘƘŜ ǇǊŜǎŜƴǘŀǘƛƻƴ ŎƻǳƭŘ ǘŀƪŜ ŦƻǊƳ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǘŀƭŜ 

narration, role play, mime show, etc. Put a time limit to the 

presentation of the story: approx. 5 min per team. Give the 

group around 20-25 min to create the story. 

Meanwhile the teams are presenting their stories, ask the rest 

of the group to identify leadership qualities that appear in each 

story. After each presentation the public will point to qualities 

they identified and the creators will tell whether those are in 

fact the characteristics they intended to express with their 

story. (60min) 

 

Materials: blank sheets, pens 

 

4. My competences as a leader 

Before carrying out the activity with the participants invite 

them to reflect upon: 

- Why leadership is an important competence also for 

me? 

- What does it mean if I have a look on my actual 

situation (participation in a second chance educational 

measure)? 
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Afterwards, give a copy of my competences as a leader 

template sheet to each participant. Ask them to look at the list 

of values, attitudes and skills characteristic of a leader (see the 

[ŜŀŘŜǊΩǎ ǉǳŀƭƛǘƛŜǎ table) and choose those they believe to 

already haǾŜ ŀƴŘ ǘƘƻǎŜ ǘƘŜȅ ŘƻƴΩǘ ǘƘƛƴƪ ǘƘŜȅ ƘŀǾŜ ōǳǘ ǿƻǳƭŘ 

like to develop and write them down on the sheets. 

 (10 min) 

 

Tips for the teachers:  

(1) In order to deepen in the outcomes of this activity on 
individual level, you might schedule a private tutoring 
time with each student, so that you could ask the 
students personally about the competences chosen: a) 
The competences that they think they have, could they 
bring up a situation/ circumstance that made them 
realize that they have the competence(s) in question? 
b) The competences they would like to develop, why 
did they chose these competences? Where they 
thinking of some particular personal/professional 
purposes that they could serve? If so, what are these 
purposes? Asking the students these questions will 
likely help them to dig deeper into their own 
motivations by means of reflection. Additionally it will 
provide the teacher with the information necessary to 
perform his/her orientation and motivation labor as 
educators. (10 min) 

(2) If you consider that the worksheet provided is too 
complicated for your students you might create one 
ǘƘŀǘ ŘƻŜǎƴΩǘ ƛƴŎƭǳŘŜ ŀƭƭ ǘƘŜ о ǘȅǇŜǎ ƻŦ ǉǳŀƭƛǘƛŜǎ- values, 
attitudes and skills- ōǳǘ ƛƴǎǘŜŀŘ ǊŜŦŜǊǎ ǘƻ ƭŜŀŘŜǊΩǎ 
qualities in general. 

(3) If you consider that thinking about their own 
leadership qualities is too complicated for the 
students, ask them to think about someone they know 
and admire for her leadership qualities and reflect on 
which of these qualities they would like to develop 
themselves. 

Materials: copies of the ƭŜŀŘŜǊΩǎ ǉǳŀƭƛǘƛŜǎ ǘŀōle, copies of my 

competences as a leader, pens 

5. Mountain peak 

Before performing the activity with the students you should 

introduce the concept of short-term and long-term objectives, 

reflecting about: 

- What is the difference between long-term and short-

term thinking and planning? 
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- What is the benefit of short-term thinking and 

planning? 

- What are the dangers of short term planning/ long 

term planning? 

- Why is long-term thinking and planning so important 

but so hard? 

Give the students a blank piece of paper. Ask the students to 

think of a specific long-term goal each student would like to 

achieve and tell them to write down the goal. Once everybody 

has done it, tell the students to think of the steps they need to 

take to accomplish the goal. If you consider that your students 

are not prepared to think in terms of goals, ask them to express 

a wish they have for the future. After few minutes of reflection 

provide the students with the Mountain peak template and ask 

them to write down the steps they think they would have to 

undertake in order to achieve the goal/ make the wish come 

true. 

Once the students have completed the task, ask for a volunteer 

to present to the group his/her goal/wish and the steps to 

achieve it. Give all those students that wish to share their goal 

the chance to do so. By the end of the class give the students 

the copies of the goal calendar template and invite them to 

ŎƘǊƻƴƻƭƻƎƛŎŀƭƭȅ Ǉƭŀƴ ǘƘŜ ǇŀǘƘ ǘƻ ǘƘŜƛǊ ƎƻŀƭΩǎ ŀŎƘƛŜǾŜƳŜƴǘ ƛƴ 

their spare time(1). (15 min) 

 

Materials: Copies of the Mountain Peak template, copies of the 

goal calendar template, pencils/pens 

Tips for the teachers:  

(1) If you suspect that there might be no volunteers to 
present their goals among the students you might as 
ǿŜƭƭ ǇǊŜǇŀǊŜ ŀ άaƻǳƴǘŀƛƴ tŜŀƪέ ǎƘŜŜǘ ŦƻǊ ȅƻǳǊǎŜƭŦ ǎƻ 
that you can be the one to present the results to the 
group which might encourage the rest to follow you 
and present their sheet. 

(2) If you consider that the worksheets provided are too 
difficult, you might suggest the students that they 
create their own worksheets by drawing them on blank 
sheets of paper. 
 

(1)You might organize one to one tutoring with each of your 

students in order to review their goals and the steps they have 

set up to reach them. You could ask the students about the 

details on how they plan to execute the steps foreseen. You can 

ask them how they will proceed in case that some of the steps 
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present difficulties. You should encourage the students to think 

of the possible plan (B) actions/steps in order to assure the 

achievement of the goal. 

 

 
SUPPLIES: 

 

Pens, blank sheets, flipchart, flipchart markers,  

 

copies: ƭŜŀŘŜǊΩǎ ǉǳŀƭƛǘƛŜǎ ǘŀōƭŜΣ Ƴȅ ŎƻƳǇŜǘŜƴŎŜǎ ŀǎ ŀ ƭŜŀŘŜǊΣ aƻǳƴǘŀƛƴ tŜŀƪ template, goal 

calendar template, historical leaders sheets cut 
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Worksheets 
 

1.Historical 

Leaders       

      

      

Group 1 Group 2 Group 3 Group 4 Group 5 Group 6 

Nelson Mandela Margaret Thatcher Mahatma Gandhi Martin Luther King Che Guevara Vladimir Lenin 

Hugo Chavez Steve Jobs Julio Cesar bŀǇƻƭŜƽƴ .ƻƴŀǇŀǊǘŜ Adolf Hitler Pope John Paul II  
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2. Leaders qualities  

Values Attitudes Skills 

Trust Open Charisma 

Integrity Enthusiastic Decision making 

Honesty Setting example Concentration 

Humility Inspiring Strategic planning 

Excellence Self-confident Problem solving 

Compassion Self-controlled Competence 

Cooperation Determined Conflict resolution 

Fairness Open-minded Project planning 

Loyalty Mature Motivating others 

Independence Balanced Communication 

Effectiveness Self-reflecting Negotiation 

Civility Curious Organization 

Devotion Self-demanding Goal setting 

Respect Reliable Intuition 

Responsibility Flexible Practicality 

Generosity Perseverant Resourcefulness  

Courage Grateful Wisdom 

Fidelity Hard working Listening 

Equality Tolerant Persuasion 

Faith Reliable Delegation 

Honor Kind Time management 

Professionalism Ambitious Stress management 

Optimism Disciplined Creativity 

Recognition Authoritative Mentoring 

Justice Strict Risk management 

  Friendly Team work 

  Straightforward Empathy 
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3. MY COMPETENCES AS A LEADER 

 

AS A LEADER L ƘŀǾŜ ŀƭǊŜŀŘȅΧ L ǿƻǳƭŘ ƭƛƪŜ ǘƻ ŘŜǾŜƭƻǇΧ 

My values 

   

My attitudes 

    

My skills 
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4. MOUNTAIN PEAK 
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5. GOAL CALENDAR 

 

I want to:  

Year January February March April May June July August September October November December 

2016 

                        

2017 

                        

2018 

                        

2019 
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MODULE 2 ς LEARNING TO LEARN 
  

Ψ[ŜŀǊƴƛƴƎ ǘƻ ƭŜŀǊƴΩ ƛǎ ǘƘŜ ŀōƛƭƛǘȅ ǘƻ ǇǳǊǎǳŜ ŀƴŘ ǇŜǊǎƛǎǘ ƛƴ ƭŜŀǊƴƛƴƎΣ ǘƻ ƻǊƎŀƴƛǎŜ ƻƴŜΩǎ ƻǿƴ 

learning, including through effective management of time and information, both individually and in 

ƎǊƻǳǇǎΦ ¢Ƙƛǎ ŎƻƳǇŜǘŜƴŎŜ ƛƴŎƭǳŘŜǎ ŀǿŀǊŜƴŜǎǎ ƻŦ ƻƴŜΩǎ ƭŜŀǊƴƛƴƎ ǇǊƻŎess and needs, identifying available 

opportunities, and the ability to overcome obstacles in order to learn successfully.  

This competence means gaining, processing and assimilating new knowledge and skill as well 

as seeking and making use of guidance. Learning to learn engages learners to build on prior learning 

and life experiences in order to use and apply knowledge and skills in a variety of contexts: at home, 

ŀǘ ǿƻǊƪΣ ƛƴ ŜŘǳŎŀǘƛƻƴ ŀƴŘ ǘǊŀƛƴƛƴƎΦ aƻǘƛǾŀǘƛƻƴ ŀƴŘ ŎƻƴŦƛŘŜƴŎŜ ŀǊŜ ŎǊǳŎƛŀƭ ǘƻ ŀƴ ƛƴŘƛǾƛŘǳŀƭΩǎ 

cƻƳǇŜǘŜƴŎŜΦΦΩ ό9ŘǳŎŀǘƛƻƴ /ƻǳƴŎƛƭΣ нллс ŀƴƴŜȄΣ ǇŀǊŀƎǊŀǇƘ рύΦ  

Learning to learn refers to two main categories: wanting to learn (being motivated) and 

knowing how to learn (learning strategies).  

An interesting paradox is that we spend most of our lives learning, either consciously or 

unconsciously. Occasionally, we think (or are asked to think) about what we have learnt, but we rarely 

think about how we learn. Very often, we are not aware of the learning process.  

IƻǿŜǾŜǊΣ ƛƴŎǊŜŀǎŜŘ ŀǿŀǊŜƴŜǎǎ ƻŦ ƻƴŜΩǎ ƻǿƴ ƭŜŀrning processes is one of the cornerstones of 

ŘŜǾŜƭƻǇƛƴƎ ǘƘŜ ΨƭŜŀǊƴƛƴƎ ǘƻ ƭŜŀǊƴΩ ŎƻƳǇŜǘŜƴŎŜΦ 

The more aware we are of learning: 

ü the more effectively we are able to guide and direct our learning; 

ü the more accurately we can identify our learning needs;  

ü the more intentionally we choose the learning pathways we prefer and 

ü the more we take control over our own learning process. 

 

¢Ƙƛǎ ƳƻŘǳƭŜ ŦƻŎǳǎŜǎ ƻƴ п ŘƛŦŦŜǊŜƴǘ ŀǎǇŜŎǘǎ ƻŦ ǘƘŜ άƭŜŀǊƴƛƴƎ ǘƻ ƭŜŀǊƴέ ǇǊƻŎŜǎǎΥ 

ü reflection on motivation to learn and self-consciousness about myself as a learner; 

ü awareness of the existence of different learning modalities; 

ü ǊŜŦƭŜŎǘƛƻƴ ƻƴ ƻƴŜΩǎ ǇǊŜŦŜǊǊŜŘ ƭŜŀǊƴƛƴƎ ƳƻŘŀƭƛǘƛŜǎΤ 

ü ǊŜŦƭŜŎǘƛƻƴ ŀƴŘ ŜǾŀƭǳŀǘƛƻƴ ƻƴ ƻƴŜΩǎ ƭŜŀǊƴƛƴƎ ǇŀǘƘ ŀƴŘ ƻǳǘŎƻƳŜǎΦ 

 

Learning outcomes 
 

To promote awareness of learningΣ ŦƻǎǘŜǊƛƴƎ ǘƘŜ Ƴƻǎǘ ƛƳǇƻǊǘŀƴǘ ŎƻƳǇŜǘŜƴŎŜǎ ƻŦ ΨǘƘŜ ŀōƛƭƛǘȅ ǘƻ ƭŜŀǊƴΩΥ  

a. ¢ƻ ŦŀŎƛƭƛǘŀǘŜ ǊŜŦƭŜŎǘƛƻƴ ŀōƻǳǘ ƛƴŘƛǾƛŘǳŀƭǎΩ ǾŀƭǳŜǎΣ ǇŀǎǎƛƻƴǎΣ ƳƻǘƛǾŀǘƛƻƴǎΣ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ǳƴƛǉǳŜ 

characteristics as learners. 

b. To identify various learning modalities. 

c. ¢ƻ ƛŘŜƴǘƛŦȅ ƻƴŜΩǎ preferred learning modalities. 

d. To identify strategies to learn better. 

e. To evaluate learning outcomes. 
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Key elements 
a. Collage your Learning. 

b. Origami. 

c. Learning my way. 

d. The evaluation boat. 

Methods used  
a. Mind map; 

b. Practical exercises; 

c. Quiz. 

 

Short theoretical presentation of the learning concepts  
 

Learning to learn is a fundamental skill: being aware of learning enables young people to steer 

that learning in the desired direction and teachers to help them in this process.  

A basic element in achieving this skill is knowing how one best learns. Therefore, knowing 

about one's learning style is essential.  

¢ƘŜ .ǊƛǘƛǎƘ /ŀƳǇŀƛƎƴ ŦƻǊ [ŜŀǊƴƛƴƎ ŘŜŦƛƴŜǎ ϥƭŜŀǊƴƛƴƎ ǘƻ ƭŜŀǊƴϥ άŀǎ ŀ ǇǊƻŎŜǎǎ ƻŦ ŘƛǎŎƻǾŜǊȅ ŀōƻǳǘ 

learning. It involves a set of principles and skills which, if understood and used, help learners learn 

ƳƻǊŜ ŜŦŦŜŎǘƛǾŜƭȅ ŀƴŘ ǎƻ ōŜŎƻƳŜ ƭŜŀǊƴŜǊǎ ŦƻǊ ƭƛŦŜΦ !ǘ ƛǘǎ ƘŜŀǊǘ ƛǎ ǘƘŜ ōŜƭƛŜŦ ǘƘŀǘ ƭŜŀǊƴƛƴƎ ƛǎ ƭŜŀǊƴŀōƭŜέ 

(The Campaign for Learning, 2007).  

 ζ Learning to learn η ƳŜŀƴǎ ǘƻ ƳŀƪŜ ǾƛǎƛōƭŜ ǘƘŜ ǇǊƻŎŜǎǎ ƻŦ ƭŜŀǊƴƛƴƎ ŀƴŘ ƛƴŎludes the following abilities: 

ü Ability to self-assess and document learning outcomes. 

ü Ability to learn with others. 

ü Ability to give/receive feedback. 

ü Ability to reflect on the learning process. 

ü Ability to diagnose own learning needs. 

ü Self-concept as lifelong and independent learner. 

ü Self-confidence to get involved in the learning situation. 

ü Readiness to take responsibility for one's learning process. 

ü Self-awareness of its own learning preferences. 

ü Openness for the unexpected and flexibility to change.  

 

¢ƘŜ ǇǊƻŎŜǎǎ ƻŦ ζ learning to learn η ǇŀǎǎŜǎ ǘƘǊƻǳƎƘ о ǎǘŜǇǎΥ 

a. Know yourself as a learner. 

b. Know yourself as a facilitator of learning. 

c. Know your target group. 

 

STEP 1 

²ƘŜƴ ǿŜ ǘŀƭƪ ŀōƻǳǘ ΨƭŜŀǊƴƛƴƎΩ ŀƴŘ ΨƭŜŀǊƴƛƴƎ ǘƻ ƭŜŀǊƴΩΣ ƻƴŜ ƛƴǘŜǊŜǎǘƛƴƎ ŀǎǇŜŎǘ ƛǎ ǘƘŀǘ 

ǘŜŀŎƘŜǊǎκǘǊŀƛƴŜǊǎκŜŘǳŎŀǘƻǊǎΣ ŀǇŀǊǘ ŦǊƻƳ ōŜƛƴƎ ΨƭŜŀǊƴƛƴƎ ŦŀŎƛƭƛǘŀǘƻǊǎΩ ŦƻǊ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΣ ŀǊŜ ŦƛǊǎǘ ƻŦ ŀƭƭ 
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learners themselves. This is the foundamental step for each learner and, even more, for the teachers. 

When you know yourself better as a learner, if you are a teacher, you will be in a better position to 

facilitate the learning of others (taking into account that different people learn in different ways from 

you); if you are a learner, you will be more motivated in learning, knowing which are your objectives, 

preferred learning styles and tools, approach in learning and strengths.  

To know yourself as a learner, you should reflect on the following points: 

ü How do I prefer to learn? 

ü How do I motivate myself to learn? 

ü What helps me in my learning process? 

ü What blocks me in my learning? 

ü How much do I see myself as a lifelong learner? 

ü How do I see the role of other people in my learning?  

ü What kind of learning environment, methods and tools help me learn?  

ü How can I broaden my ways of learning? 

 

STEP 2  

¢ƻ ŘŜǾŜƭƻǇ ǘƘŜ ΨƭŜŀǊƴƛƴƎ ǘƻ ƭŜŀǊƴΩ ŎƻƳǇŜǘŜƴŎŜ ƻŦ ǘƘŜ ǇǳǇƛƭǎΣ ǘƘŜ ǘŜŀŎƘŜǊ ǎƘƻǳƭŘ ŀƭǎƻ ǉǳŜǎǘƛƻƴ 

about your role in that process, the most helpful approach and attitude, the most efficient tools and 

methods to enable such a process to happen and make them learn in the best way.  

To know yourself as a facilitator of learning, you should reflect on: 

ü What is my own theory about how learning happens? 

ü ²Ƙƻ ƛǎ ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ ǘƘŜ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ƭŜŀǊƴƛƴƎΚ 

ü How do I create the right conditions for learning? 

ü ²Ƙŀǘ ƛǎ Ƴȅ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ΨƭŜŀǊƴƛƴƎ ǘƻ ƭŜŀǊƴΩ ŎƻƳǇŜǘŜƴŎŜΚ 

ü What does this all mean for my role as a facilitator of learning? 

 

STEP 3 

Finally, a teacher/educator should be aware of its target group, its specific needs and learning 

profile. There is no one-size-fits-all solution in education.  

¢ƘŜ ŜŘǳŎŀǘƛƻƴ ǇǊƻŎŜǎǎ ǎƘƻǳƭŘ ōŜ ǇƭŀƴƴŜŘ ǿƛǘƘ ŎŀǊŜŦǳƭ ŎƻƴǎƛŘŜǊŀǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǊƎŜǘ ƎǊƻǳǇΩǎ 

realities, expectations and challenges, building on their strengths and abilities, thus helping them to 

increase their self-esteem as learners.  

This is particularly important when working with young people with fewer opportunities. The 

teacher needs therefore to be aware that everyone is different as a learner (see step 1) and try to 

adapt his/her teaching methods to the target group.  

Therefore, he/she should reflect on: 

ü What is the background of my target group? 

ü Do I know anything about their learning histories? 

ü What prejudices do I have about their abilities? 

ü Do I need to provide any kind of enhanced support in this process? 
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In this sense, the role of the facilitator is to support the young learners in reaching their 

learning goals. !ƭƭ ƘǳƳŀƴ ōŜƛƴƎǎ ŀǊŜ ŀōƭŜ ǘƻ ƭŜŀǊƴ ŀƴŘ ǘƻ Řƻ ƛǘΥ ΨōŀŘ ƭŜŀǊƴŜǊǎΩ Řƻ ƴƻǘ ŜȄƛǎǘΤ ǇŜƻǇƭŜ ǎƛƳǇƭȅ 

have very different ways of learning and it is difficult for the education system to recognise this and 

take it into account. 

So, for facilitators in second chance programs, it is crucial to be aware of this negative 

ǇŜǊŎŜǇǘƛƻƴ ƻŦ ΨƭŜŀǊƴƛƴƎΩ ŀƴŘ ǘƘŜ ǇƻƻǊ ǎŜƭŦ-image that many young people have. These conditions have 

ŀ ƘǳƎŜ ŜŦŦŜŎǘ ƻƴ ǘƘŜƛǊ ǿƛƭƭƛƴƎƴŜǎǎ ǘƻ ƭŜŀǊƴΦ Lǘ ǘŀƪŜǎ ǘƛƳŜ ŀƴŘ ǊŜŦƭŜŎǘƛƻƴ ǘƻ ǊŜŘƛǎŎƻǾŜǊ ƻƴŜΩǎ ƻǿƴ ƴŜŜŘǎ 

and passions. The facilitator can play an important supportive and motivating role in this process. 

Summarising, the role of the facilitator is:  

ü to recognise needs and passions; 

ü to give ideas and tips; 

ü to see potentials of learners;  

ü to give feedbacks; 

ü to motivate; 

ü to support the creation of a good learning environment; 

ü to ask supportive questions; 

ü to bring people together; 

ü ǘƻ Ǉǳǘ ΨƭŜŀǊƴƛƴƎΩ ƻƴ ǘƘŜ ŀƎŜƴŘŀΤ 

ü to listen. 

 

[ŀǎǘ ōǳǘ ƴƻǘ ƭŜŀǎǘΣ ŀ ŦǳƴŘŀƳŜƴǘŀƭ ŜƭŜƳŜƴǘ ƛƴ ǘƘŜ άƭŜŀǊƴƛƴƎ ǘƻ ƭŜŀǊƴέ ǇǊƻŎŜǎǎ ƛǎ ǘƘŜ ǊŜŦƭŜŎǘƛƻƴ 

about the learning path once it has happened. It is important therefore: 

- to reflect about motivations, expectations and fears related to the learning process, before it starts; 

- to analyse the learning outcomes, the factors that contributed to the achievement of them, the 

obstacles met and the lesson learned; 

- to identify strength and weak points in the process, thus improve it next time.  

Description of the module, step by step 
 

Total duration: ~4h  

Setting: 
 
 

Classroom 

Contents 1. Collage your Learning. 
2. Origami. 
3. Learning my way. 
4. The evaluation boat. 

Duration for 
each activity: 

мΦ слΩ 
нΦ олΩ 
3. флΩ 
пΦ олΩҌ 
олΩ 

Activities 
description 
(summary) 

1. Collage your learning  
This activity helps participants to understand their 
motivation for learning by identifying their 

Type of activity 
(game, group 
work, 

Mind 
map; 
Practic
al 
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passions and strengths, building on these ones for 
planning future learning.  
This activity aims to: 

¶ figure out what we are passionate about; 

¶ understand our personal needs, values and 
purpose; 

¶ learn to express who we are; 

¶ learn how to use our unique strengths and 
skills; 

¶ learn how to express our purpose in our own 
unique way; 

¶ find out what our unique vision and purpose 
is. 

The activity can be implemented in two ways, both 
ƻŦ ǘƘŜƳ ǳǎƛƴƎ ǘƘŜ ƳŜǘƘƻŘ ƻŦ ǘƘŜ άaLb5 a!tέΦ  
  
A mind map is a diagram used to visually organize 
information. A mind map is hierarchical and shows 
relationships among pieces of the whole. It is often 
created around a single concept, drawn as an 
image in the center of a blank page, to which 
associated representations of ideas such as 
images, words and parts of words are added. 
Major ideas are connected directly to the central 
concept, and other ideas branch out from those. 
In a mind map, as opposed to traditional note 
taking or a linear text, information is structured in 
a way that resembles much more closely how your 
brain actually works. Since it is an activity that is 
both analytical and artistic, it engages your brain 
in a much, much richer way, helping in all its 
cognitive functions. (See the ANNEX1: How to mind 
map) 
7 steps to make a Mind Map: 
1. Start in the centre of a blank page turned 

sideways.  
2. Use an image or picture for your central idea.  
3. Use colours throughout.  
4. Connect your main branches to the central 

image and connect your second and third-level 
branches to the first and second levels, etc.  

5. Make your branches curved rather than 
straight-lined.  

6. Use one key word per line.  
7. Use images throughout.  
(more info at: 
http://www.tonybuzan.com/about/mind-
mapping/ ) 
 
1) Ask participants to prepare a collage, using 
photos and text from the magazines, which 

discussion 
etc.): 

exercis
es; 
Quiz. 

https://en.wikipedia.org/wiki/Diagram
http://www.tonybuzan.com/about/mind-mapping/
http://www.tonybuzan.com/about/mind-mapping/
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represents their individual strengths, personal 
values, motivation to learn, passions and 
something that makes them unique.  
The main points to reflect on are: 
1. Why I learn = motivation; 
2. What I like to learn = passions; 
3. How I learn = preferred learning modalities; 
4.Who I am = self-ŀǿŀǊŜƴŜǎǎ ŀōƻǳǘ ƻƴŜΩǎ ƭŜŀǊƴƛƴƎ 
history. 
After 30 minutes of preparation, the participants 
arrange themselves in a circle and introduce their 
collage to the rest of the group.  
 
2) If computers are available, there are some free 
online tools to create digital mind-maps: 
https://coggle.it/  
https://www.mindmup.com/  
https://www.mindmeister.com/it  
Ask participants to create a mind map following 
the model provided (see ANNEX2: MIND MAP 
L2L), to reflect on the above mentioned points. 
They are free to adapt the example as they prefer, 
using images, words, symbols, giving space to their 
creativity.  
After 30 minutes, everyone will present the results 
to the whole group.  
 
The trainer can show the template as a guide to 
follow to facilitate the creation of the mind map; 
anyway, participants should feel free to express 
themselves as they want. 
 

2. Origami 
Divided in 3 (or 4) groups, participants will be 
asked to create an origami (we suggest to do the 
origami crane, which is easy for beginners) using 
different learning approaches:  
1) Watch the instruction video (the trainer can 
choose a tutorial easily findable on youtube, for 
example 
https://www.youtube.com/watch?v=RsnEFQv3u
CI&t=17s ); 
2) Read the instruction sheet (see 
ANNEX3_origamicrane_instructions). 
Instruction in different languages can be easily 
find in internet; the teacher can chose to give to 
the students just the visual instructions or just the 
written ones or both together or to create 2 
groups, one per type); 
3) Follow the teacher who will instruct them; 
4) Find their own way of learning (optional). 

https://coggle.it/
https://www.mindmup.com/
https://www.mindmeister.com/it
https://www.youtube.com/watch?v=RsnEFQv3uCI&t=17s
https://www.youtube.com/watch?v=RsnEFQv3uCI&t=17s
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They all will have the same time to finish the work 
(depending on the time needed by the trainer to 
do it - suggested time: 15 minutes). 
After that, they will compare the results and 
debrief the activity, reflecting on the different 
educational approaches used and their 
consequences: which method has been the 
easiest one? Which one the most difficult? Why? 
 

3. Learning my way 
- Basing on the previous activities and on the 
personal knowledge and experience of 
participants, the group identifies different 
learning modalities and each of them is written on 
a flipchart with 6 columns, one per each learning 
modality:  

1. Listening 
2. Speaking 
3. Writing 
4. Doing 
5. Viewing 
6. Reading 

 
- Participants will receive the quiz 
ό!bb9·пψv¦L½мύ ǘƻ ƛŘŜƴǘƛŦȅ ŜŀŎƘ ƻƴŜΩǎ ǳǎǳŀƭ ŀƴŘ 
preferred learning style. 
After filling in the questionnaire, they will 
compare their results with the others and debrief 
them, discussing on pros and cons of different 
learning modalities. 
- The trainer will prepare a set of cards printing the 
tips suggested for each learning modality 
(ANNEX5_CARD with TIPS) and mix them up.  
Each card contains a tip to be used to improve the 
performance related to a different learning 
modality. Each participant in turn will pick a card, 
read it out loud and decide to which learning 
modality the tip refers to. The card will be 
attached to the flipchart in the correspondent 
column.  
The trainer will check the correspondence through 
the list (ANNEX5_CARD with TIPS). 
 
- At the end of the activity, participants will reflect 
on the suggested tips: were participants aware of 
them? Are these tips useful? Why? They are also 
invited to suggest other tips they have 
experimented in their lives and discuss the 
usefulness of them with the others.  
 

7. The evaluation boat 
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The evaluation of the learning path is fundamental 
in the process of learning to learn.  
In order to go on learning successfully, we need to 
know not only what we achieved but also how we 
managed to achieve it. We have to understand the 
process of learning so that we can repeat it. This 
training activity is intended to be used by trainers 
to encourage participants to reflect on the 
learning process and identify factors that 
contributed to successful learning so that these 
can be used again. 
 
Before starting the training, participants will be 
invited to reflect on their learning expectations, 
motivations and interest.  
They will draw a boat on the sea (it can be 
prepared in advance by the teacher/trainer): each 
element of the drawing represent an aspect of the 
learning process.  
The sun represents their learning expectation;  
the fishes/anchor the obstacles they are afraid to 
meet;  
the wings their motivation in learning.  
Each one will have some time to reflect and write 
down his/her own thoughts.  
At the end of the day or the training activities, 
participants will colour the learning expectations 
that have been achieved and write on the fishes 
and the wings their observations about negative 
and positive aspects.  
(See example of Evaluation Boat in ANNEX6). 
 
{ǳƎƎŜǎǘƛƻƴΥ ƭƛƴƪƛƴƎ ǘƘƛǎ ŀŎǘƛǾƛǘȅ ǿƛǘƘ ǘƘŜ άhǊƛƎŀƳƛέ 
one, the teacher can propose to build the boat 
instead of drawing it.  
 

Supplies: 1. Collage your Learning: Old Magazines, Glue, Scissors, pencil, crayons, 
erasers. Or computers (1 per participant).  

2. Origami: Computer, papers. Printed instruction (visual and/or 
written) of the origami.  

3. Learning my way: Flipcharts, pens, quizzes printed (1 per participant), 
card printed.  

4. Evaluation Boat: Flipcharts or papers, crayons and pens.  
 

Tips for 
trainers 
(optional) 

For the activity ORIGAMI:  
The trainer should practice in advance until having the mastery of the 
technique to teach it to the participants of the Group 3, watching video 
tutorials on youtube, for example 
https://www.youtube.com/watch?v=RsnEFQv3uCI&t=17s.  
The same video will be showed to the Group 1.  
 

https://www.youtube.com/watch?v=RsnEFQv3uCI&t=17s
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Evaluation-
feedback: 

 

 

Worksheets 
 

ANNEX 1 
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ANNEX 2 
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ANNEX 3 Origami crane Instructions 

 

 

ü Start with a perfectly square sheet of paper. Begin by folding one edge to meet the 

other and then open the paper to lay it flat. 

ü Next, fold the paper in the other direction. 

ü Fold the paper diagonally and make sure the corners are lined up. Repeat this step for 

the opposite direction. Bring in the side corners, while bringing the top corner down. 

ü After you fold in the sides, your paper should look like this. With the open side pointing 

towards the left as in the picture above, fold one corner of the square so that the edge 

is lined up with the center line. 

ü Repeat the previous step with the opposite flap. Flip the paper over and repeat 

pervious steps to the other two flaps. Next, fold the top flap down and make a hard 

crease. Now fold it the same way in the opposite direction. 
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ü Open up one side and lay it flat. Lift the top flap on the open end and fold it 

upwards, bringing in the sides like pictured above and lay flat. Repeat previous 

step for the other side. 

ü With the open end towards the left in the picture, fold in one flap in so that the 

edge lines up with the center line. Repeat this step for the opposite flap. Turn the 

paper over and do the same for the other two flaps. 

ü Fold over one side and lay flat. Fold up the top flap on the open end, so that the 

tip of the lower flap reached the tip of the upper flap. 

ü Fold two of the flaps over and repeat for the lower flap. Fold one flap over and lay 

flat. 

ü Fold the top flap down. 

ü Flip the paper over, and fold down the opposite side. Invert fold one of the upper 

tips to form the head. 

ü Pull back the other tip to form the tail. Gently pull the wings apart to form the 

body. 
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ANNEX 4- QUIZ 

 

HOW DO YOU LEARN BEST? 

PUT CHECK MARKS NEXT TO THE ITEMS THAT APPLY TO YOU. 

LISTENING 

 I LIKE TO LISTEN TO PEOPLE TALK ABOUT THINGS. 

 I USUALLY REMEMBER WHAT I HEAR. 

 I WOULD RATHER WATCH A MOVIE THAN READ A BOOK. 

 I LEARNED MORE IN SCHOOL BY LISTENING TO THE TEACHER'S EXPLANATION RATHER THAN BY 

READING THE TEXTBOOK. 

 I WOULD RATHER LISTEN TO THE NEWS ON THE RADIO THAN READ THE NEWSPAPER. 

 I WOULD RATHER SOMEONE TELL ME ABOUT UPCOMING MEETINGS AT WORK THAN HAVE TO 

READ ABOUT THEM IN MEMOS. 

TOTAL NUMBER OF CHECK MARKS: ________ 

 

 

VIEWING 

 I GET PICTURES IN MY HEAD WHEN I READ. 

 I REMEMBER FACES BETTER THAN I REMEMBER NAMES. 

 WHEN I HAVE TO CONCENTRATE ON SPELLING A WORD, I SEE THAT WORD IN MY MIND. 

 WHEN I TAKE A TEST, I CAN SEE IN MY MIND WHAT THE NOTES I TOOK IN CLASS LOOK LIKE AND 

THAT HELPS ME GET THE ANSWER. 

 I REMEMBER WHAT PAGES IN A BOOK LOOK LIKE. 

 I REMEMBER EVENTS IN THE PAST BY SEEING THEM IN MY MIND. 

TOTAL NUMBER OF CHECK MARKS: ________ 
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DOING 

 WHEN I'M THINKING THROUGH A PROBLEM, I PACE AROUND OR MOVE AROUND A LOT.  

 IT'S HARD FOR ME TO SIT STILL AND STUDY. 

 I WOULD RATHER LEARN BY DOING SOMETHING WITH MY HANDS THAN READ ABOUT THAT SAME 

THING IN A BOOK. 

 I LIKE TO MAKE MODELS OF THINGS. 

 WHEN I SEE SOMETHING NEW AND INTERESTING I USUALLY WANT TO TOUCH IT IN ORDER TO 

FIND OUT MORE ABOUT IT. 

 I WOULD RATHER GO OUT DANCING OR BOWLING THAN STAY HOME AND READ A BOOK. 

TOTAL NUMBER OF CHECK MARKS: ________  

 

WRITING 

 I WRITE DOWN THINGS THAT I NEED TO REMEMBER.  

 I MAKE FEWER MISTAKES WHEN I WRITE THAN WHEN I SPEAK.  

 I LIKE IT WHEN SOMEONE WHO IS EXPLAINING SOMETHING TO ME USES A BLACKBOARD OR A 

PIECE OF PAPER TO WRITE DOWN THE MAIN POINTS, SO THAT I CAN COPY WHAT S/HE WRITES.  

 I KEEP MY SCHEDULE BY WRITING DOWN THE THINGS I NEED TO DO. I WOULD BE LOST WITHOUT 

MY DAILY PLANNER.  

 AFTER I TAKE NOTES, I REWRITE MY NOTES IN ORDER TO BETTER UNDERSTAND SOMETHING.  

 WHEN I READ I OFTEN TAKE NOTES IN ORDER TO BETTER UNDERSTAND THE IDEAS I'VE READ. 

TOTAL NUMBER OF CHECK MARKS: ________ 

 

 

 

 

 

 



 

49 
 

 PILOT METHODOLOGY 

READING 

 I WOULD RATHER READ A REPORT MYSELF THAN BE TOLD WHAT IS IN IT.  

 I LIKE TO READ IN MY FREE TIME.  

 I USUALLY REMEMBER INFORMATION THAT I READ BETTER THAN INFORMATION THAT I HEAR.  

 I WOULD RATHER READ THE NEWSPAPER THAN WATCH THE NEWS ON TV.  

 I CAN LEARN HOW TO PUT SOMETHING TOGETHER BY READING THE INSTRUCTIONS.  

 I LIKE IT WHEN TEACHERS WRITE ON THE BOARD, SO THAT I CAN READ WHAT THEY WRITE. 

TOTAL NUMBER OF CHECK MARKS: ________ 

 

SPEAKING 

 WHEN I HAVE A PROBLEM TO FIGURE OUT I OFTEN TALK TO MYSELF.  

 PEOPLE HAVE WONDERED WHY I TALK TO MYSELF.  

 I REMEMBER THINGS BETTER WHEN I SAY THEM OUTLOUD. FOR EXAMPLE, IF I HAVE TO LEARN A 

NEW PHONE NUMBER I REPEAT IT AGAIN AND AGAIN TO MYSELF.  

 I COMMUNICATE BETTER BY SPEAKING THAN BY WRITING.  

 I ENJOY TALKING ON THE PHONE.  

 I LEARN BEST WHEN I STUDY WITH OTHER PEOPLE, AND WE DISCUSS NEW IDEAS OR CONCEPTS. 

TOTAL NUMBER OF CHECK MARKS: ________ 
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ANNEX 5 Card with tips 

TIPS FOR WHO LEARN BEST BY LISTENING  

 
Read aloud the information you are studying. 
 
 
Use a videotape or an audio tape to record classes or trainings, and listen to the tapes 
to review the information. 
 
 
Ask people to explain things to you that you don't understand. 
 

 
Study with other people. 
 

 
Ask to have oral examinations instead of written tests. 
 
 
Call people on the phone instead of writing to them. 
 

 
Ask people about upcoming events instead of relying on memos. 
 
 

Choose a job where listening plays an important role. 
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TIPS FOR WHO LEARN BEST BY VIEWING  

 

Watch other people do the things that you are going to need to know how to 
do. You will be able to visualize their actions later on. 

 

 

Calm yourself by imagining you are in a comfortable environment and that 
nothing can interfere with your peace. 

 

 

As you read something imagine what it would look like if it were happening in 
real life, or on TV. 

 

 

Watch videos on a subject so that you will have an easier time "seeing" the 
information again. 

 
 

Take note of the shape and color of the things that you will want to remember. 

 

 

Use charts, graphs, pictures. 

 

 

Visualize the things that you are going to need to do in a day. 
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TIPS FOR WHO LEARN BEST BY DOING  

 
If given a choice, show others that you know how to do something by showing 
them how you do it rather than taking a test or describing to them how you do 
it. 
 

 
Go on field trips to see how things are actually done. 
 
 
When you have to learn how to do something new, watch someone who is 
actually doing it and ask them to coach you while you do it. 
 

 
Choose a job that lets you work with your hands and move around. 
 
 
Be sure that your work area has room for you to move around. 
 

 
Try moving/walking around when problem solving or when you need to recall 
information. 
 

 
Act out instructions someone gives you. 
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TIPS FOR WHO LEARN BEST BY WRITING 

 

When you read, have a pencil with you so that you can underline 
and take notes as you read along. 

 
 

Take notes when listening to instructions. Recopy your notes later 
on. 

 

 

Write down the things that you need to do. Make lists. Keep a 
written schedule. 

 

 

Get a job that involves writing. 

 
 

Write people memos in order to convey information. 

 
 

When providing instruction, be sure to have use of a chalkboard 
so that you can write on it. 
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TIPS FOR WHO LEARN BEST BY READING 

 

Read a book that describes what you need to learn before attending a 
demonstration or lecture. 

 
 

Take good notes and then read them later on. 

 
 

Make plans for the future by reading about your options. Read travel guides 
for example. 

 
 

Read instructions instead of having someone tell you or show you how to 
do something. 

 
 

Have people write down directions for you to read. 

 
 

Read newspapers, job newsletters and memos to get the information you 
need. 

 
 

Choose a job that requires reading. 
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 PILOT METHODOLOGY 

TIPS FOR WHO LEARN BEST BY SPEAKING 

 

Ask questions when you don't understand something or need 
clarification. 

 
 

Talk to yourself when you are problem solving or learning something 
new. 

 

 

Study with other people so that you can talk to them about the new 
information. 

 

 

Dictate into a tape recorder the things that you need to remember 
and play back the tape to remind yourself. 

 

 

Repeat things right after you hear them in order to better remember 
them. 

 

Repeat phone numbers and names out loud 

 

Choose a job that requires a lot of talking. 
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 PILOT METHODOLOGY 

ANNEX 6 Evaluation Boat  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 










































































































































































































































